Appendix 1 Influences on teacher use of SOLO.

Adapted from Taylor & Todd, 1995; Davis & Venkatesh, 1996.
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Appendix 2 Influences on student use of SOLO.

Adapted from Taylor & Todd, 1995; Davis & Venkatesh, 1996.
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Appendix 3 Influences on teacher use of e-learning.

Adapted from Taylor & Todd, 1995; Davis & Venkatesh, 1996.
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